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INTRODUCTION
Project LIFT (Learning Informs Focused Teaching) 
focused on professional learning (PL) to help 
elementary teachers describe, find, and foster high-
potential behaviors.
• PL aimed at eliciting, recognizing, and responding to 

high-potential students by:
• Defining/describing high-potential behaviors
• Defining and practicing six critical and creative 

thinking strategies
• Supporting productive struggle
• Understanding differentiation and discourse
• Creating lessons using the 5e model

• Teacher expectations influence student 
achievement (Gentrup et al., 2020; Jussim et al., 2009; Wang et al., 2018).

• Teachers with high expectations for all students 
tend to teach more effectively (Rubie-Davies, 2007).

• Teachers are gatekeepers whose expectations 
influence both their own behavior and that of their 
students (Rubie-Davies, 2010; Südkamp et al., 2012; Timmermans et al., 2015).

RESEARCH QUESTIONS
How does Project LIFT PL influence

a. teacher beliefs about influencing student potential 
over time?

b. teacher practices relating to high-potential students 
over time?

RESEARCH DESIGN
Generic Interpretive Design: Sought to discover how teachers 

see themselves shaping student potential and what meaning 
primary teachers attribute to their experiences

Thematic Analysis: Systematically identify, analyze, and make 
meaning of patterns and themes to help make sense of the 
data collected

Theoretical Frameworks: self-efficacy: “beliefs in one’s 
capabilities to organize and execute the courses of action 
required to manage prospective situations” (Bandura & Adams, 1977, p.3) 

and self-concept: “one's general perceptions of the self in 
given domains of functioning” (Bong & Skaalvik, 2003, p. 5) through 
Desimone’s (2009) Professional Learning Model

METHOD Inductive In Vivo coding led to category and then theme generation (Saldaña, 2021) 

while keeping the research questions and goals at hand (Auerbach and Silverstein, 2003).

Participants
• K-3 educators from NE 

and NW United States
• Districts with highly diverse 

racial and socioeconomic 
populations, 
typically underserved

• Cohort 3: 10 teachers, all 
female; 7 intervention,  3 
control

• Cohort 4: 6 teachers, 5 
female, 1 male; 5 intervention, 
1 control

Interviews
• Baseline (prior to summer PL)
• Interview One (Fall after at least one 

lesson implementation)
• Interview Two (Spring)

• Q1: In what ways do you think you have 
the ability to influence student potential?
• Q2: What are some specific strategies you 

use to engage and challenge students 
showing high potential?

Independent

• Familiarization with raw 
data, pre-coded (Layder, 
1998)

• Generated initial codes
• Identified initial 

categories and themes

Reality Checks
• Met with colleagues 

for "crowd-sourcing 
reality checks" (Saldaña, 

2021) to get feedback 
on coding and 
categories

Iterative Collaboration
• Interrater reliability
• Three rounds of 

codebooks with 
subsequent recoding

• Naming and defining of 
categories and themes

Theme 3: Instructional Practices Over Time
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CHANGES IN JASMINE’S (I) BELIEFS ABOUT INFLUENCING POTENTIAL

Baseline: It’s all about 
being a good person and 
working hard and finding 

your potential to do 
something great one day.

Int. 1: I need to identify 
the areas that they are 
shining in . . . give them 
more opportunities to 

think on their own . . . be 
a creator . . . dive into 

their own heads.

Int. 2: It’s all about 
identifying and then 

reflecting and, sort of 
improving those skills.

CHANGES IN TARA’S (I) PRACTICES FOR HIGH-POTENTIAL STUDENTS

Baseline: Helping them dive 
deeper into the content 

and providing them 
with  activities and 

opportunities to explore 
what we are learning on a 

deeper level.

Int. 1: Have them dive 
deeper into their thought 

process in that whole group 
setting . . . with my small 

group, we dive into a more 
complex strategy for 

solving.

Int. 2: I try and meet their 
needs through discussion of 

concepts . . . deeper 
questioning . . . engage in 

work that meets their level 
of challenge.

FINDINGS
Three main themes which shape student education:

1. Teacher Beliefs and Behaviors: Attitudes, 
assumptions, habits, and values that teachers 
have that influence student potential.  [Teacher-
oriented]

2. Classroom Environment: Teacher beliefs and 
practices that shape the social and academic life 
of a classroom in favor of developing potential. 
[Classroom-oriented]

3. Instructional Practices: Specific tools, techniques, 
and methods that teachers use in the classroom 
to foster potential.  [Directly student-oriented]

DISCUSSION
• Grouping practices by ability, activity, and as teacher 

helpers
• Perceptions about high-potential students continue 

to include myths and misconceptions
• NAGC Myth #3: "Gifted Students Make Everyone 

Else in the Class Smarter by Providing a Role Model 
or a Challenge.“
• Robin’s (C) Interview 2: “I see, you get this, why 

don't you come teach a lesson?”

• NAGC Myth #6: "Gifted Education Programs are 
Elitist.“
• Jane’s (I) Interview 1: “So the higher learners, then 

I'm like, okay, you six are the chosen.”

LIMITATIONS
• Limited participant sample analyzed in this study
• Two (Cohorts 3 and 4) of the four cohorts
• Teachers who engaged in Project LIFT PL (12), 

few control teachers (4)
• Only three (Baseline, Interview 1, and Interview 

2) of the five interviews
• Coder drift
• Researchers not involved in data collection
• Generalizability/Transferability
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